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Introduction

This unit plan of approximately three weeks centers on a novel about a shy and imaginative child named Neftali growing up in rural Chile in the early 20th century. The narrative follows him throughout his childhood until the time he leaves home for university in the Chilean capital of Santiago.  We learn of his love of words and their meanings, we see him filling notebooks with his thoughts and dreams. We see him intensely observe of the natural world, and take strength from the objects in it. We come to know his family—the authoritarian father who criticizes his son continually, the dutiful step-mother who wishes she could protect him, an angry brother forced to give up singing to pursue what his father thought more practical, and a cheerful sister too young to fully realize the hardship ahead. Through Neftali’s eyes, we come to know his isolation, and we sense his conflicting emotions as he tries to do as his father wants, yet hears a different call.  The mysterious voice of poetry influence him  to take a different path more fitting to him.  

Encircling this family story, Munoz-Ryan shows a community and nation in conflict, with developers demanding the lands of the indigenous Mapuche people and communities split over what is just. We meet Uncle Orlando, the newspaper owner who defends the Mapuche cause, and we watch how Neftali, like Uncle Orlando, uses his pen to achieve his own voice, his connection to others, and his contribution to a more just world. At the end, we learn that this novel biographical and traces the childhood of the internationally esteemed poet, Pablo Neruda.

In this unit, reading the novel and writing about it can increase students’ awareness of human rights versus oppression, social justice versus injustice, and peace versus violence. It can also promote their progress toward standards of the National Council of Teachers of English (NCTE) as well as grade level national common core standards in reading, writing, and speaking. Students build understanding of the many dimensions of human experience and, with scaffolding, can begin to take a wider view of human experience on a global scale. 

From the book jacket we learn that  “Pam Munoz Ryan is the recipient of the National Education Association’s Human and Civil Rights Award and the Virginia Hamilton Literary Award for multicultural literature. She has written more than 30 books including Riding Freedom, Esperanza Rising, Becoming Naomi Leon, and Paint the Wind. Her novels have earned the Pura Belpre Medal, the Jane Addams Award, and the Schneider Family Award.” 

Munoz Ryan’s novel The Dreamer, published in 2010, fits well into a collection of titles that have been described as “Literature for Peace.” The unit plan presented here is, in part, designed to develop universal values and behaviors among sixth grade students that promote a culture of peace. It is hoped that sixth graders sense how people should be treated in a just world. 

The theme of justice versus injustice is highlighted in study questions and student activities throughout.  Students are asked to consider who in the novel cares about the common good and who does not. 

A culture of peace begins in the home and on the children’s playground, yet the story of Neftali conveys the opposite—a culture of violence.  The novel shows how harsh rules, name-calling, and bullying within Neftali’s family and among his childhood peers made this child, with inside strength and promising creative energy, feel defeated and lost. Discussions and activities address the problems resulting from environments of conflict and violence, as well as what it would take to establish a more just world.

Pre-reading activities include a research project and writing to predict, During Reading activities include chapter-by-chapter discussion questions, reading response journals, and exploration of the theme of justice versus injustice.  After Reading activities include  seminar discussion, creative writing, cross-age mentoring, essay writing, and an authentic writing task. It is intended that students will have opportunities to make choices about the activities they pursue. 

STANDARDS 

Addressed in Unit Activities 


1. National Council of Teachers of English (NCTE) Broad Standards 

•  Reading:  Students read a wide range of literature from many periods in many genres to build an 
understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human 
experience. 

• Reading: Students apply a wide range of strategies to comprehend, interpret, evaluate, and 


appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g., sound-letter correspondence, 


sentence structure, context, graphics.   

• Writing: Students employ a wide range of strategies as they write and use different 


writing process elements appropriately to communicate with different audiences for a 


variety of purposes.  

• Writing: Students conduct research on issues and interests by generating ideas and 


questions, and by posing problems. They gather, evaluate, and synthesize data from a 


variety of sources (e.g., print and non-print texts, artifacts, people) to communicate their 


discoveries in ways that suit their purpose and audience.  

2. National Common Core Standards for Language Arts Grade 6:

Reading

· RL.6.1. Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· RL.6.2. Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.

· RL.6.3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.

· RL.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word choice on meaning and tone. 
· RL.6.5. Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, or plot.

· RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text.

· RL.6.9. Compare and contrast texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in terms of their approaches to similar themes and topics.
Writing
· W.6.1. Write arguments to support claims with clear reasons and relevant evidence. 

· Introduce claim(s) and organize the reasons and evidence clearly.

· Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an understanding of the topic or text.

· Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.

· Establish and maintain a formal style.

· Provide a concluding statement or section that follows from the argument presented.

· W.6.3. Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences. 

· Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.

· Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.

· W.6.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

· W.6.5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

· W.6.6. Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting.

· W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate.

· W.6.8. Gather relevant information from multiple print and digital sources; assess the credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic information for sources.

· W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Speaking & Listening--Grade 6 
· SL.6.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

· Come to discussions prepared, having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.

· Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.

· Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and paraphrasing. 
 UNIT ACTIVITIES

PRE-READING 

Pre-reading activities, each connected to common core language arts standards, are intended to promote engagement and comprehension through predicting what will happen or doing research on the novel’s setting. 

Pre-reading Activity 1

Internet Research

Common Core Standards W.6.7, W.6.8

To the teacher: Thanks to Munoz Ryan, in this biographical novel, students learn a considerable amount about the Chilean setting, making the reading of this novel a powerful interdisciplinary learning experience. Research activities are recommended to extend students’ interdisciplinary knowledge and writing skills. 

Introduce research activity to students: Chile’s natural environment, its language, its indigenous people, and its contemporary social/political history/culture are central to The Dreamer.  What do you know about Chile? Set a goal to find out more through internet research and to report your findings to the class after we read the novel. Choose from a number of topics, or choose your own question to research.  Consult several internet sources and list the sources you use. Keep notes on your research. (W.6.7.) Assess the “credibility” of sources you consult. You may quote or paraphrase sources, but do not plagiarize. (W.6.8)

Directions: Conduct a short research project alone or with a partner to find out answers to one of these questions, or to your own question about Chile. The purpose of this activity is for you to add to your existing understand of Chile’s natural environment, indigenous people, culture, conflicts or resolutions in its social/ political history in the last century. 


1. What type of government exists now in Chile, or has existed in the last century? Compare and contrast the government now, or at some time in the past with U.S. government.


2. What can you find out about famous Chilean authors or poets (Rojas, for example is named in the novel)? 


3. What can you find out about the Mapuche people?


4. What can you learn about the chucao bird? 


5. What can you learn about the Araucanian forest?


6. What can you learn about the physical geography and climate of Chile?  (the weather conditions in Temuco, for example, play a key role in the novel)


7. What can you can learn about Santiago, the capitol of Chile? 


8. What can you learn about the university in Santiago? (student resistance and protest affect the main character’s life in The Dreamer)

Pre-reading Activity 2

Predicting 

Common Core Standards W.6.3., RL.6.4, SL.6.1

Five key words or phrases from the first chapter titled “Rain” in The Dreamer follow. The object of this activity is to predict what may occur in this chapter. Working in pairs, use the words to create a scenario. This will be your first entry in your reading response journal; sign the names of both writers.

After you have written your scenario with a partner, join another pair to make a group of four. Read your scenarios to each other, sharing predictions. Then read the first chapter aloud together, making sure each person has a chance to read (pp. 1-23). Discuss whether your predictions matched the introductory chapter and what you anticipate will occur in the next chapter.


daydreaming


Father


strong


weakling 


poetry

DURING READING ACTIVITIES

The focus of activities during reading is to promote reading comprehension and vocabulary growth, as well as to spur students’ thinking about important literary themes as they relate to student lives and to problems in the world.

During Reading Activity 1

Chapter by Chapter Questions for Discussion 

Common Core Standards RL.6.1.-6.6. & 6.9; SL.6.1.

To the teacher:   Students may meet in small groups with 4-5 members during the reading of the 12-chapter novel, The Dreamer, yet any other method of classroom organization is also an option depending on the needs in a particular classroom context.  If students meet in small groups, as suggested, group members commit to come to discussions prepared, having read or studied required material, follow ground rules for collegial discussion, and stay together while progressing through the chapters. They develop speaking and listening competencies while discussing the novel, as well as literal, interpretive, and applied reading comprehension skills. They can share their entries in individual reading response journals, collaborate on vocabulary activities, read alouds, and peer review of essays and creative writing.  Justice versus injustice chapter questions reflect the “literature for peace” emphasis, and reading response journal topics ask students to relate ideas and themes in the novel to their own experience.  

Directions to students: Questions are suggested to guide your thinking and discussions. Your teacher will specify whether questions require written answers. Whether you discuss or write about questions, be sure to quote explicit passages/textual evidence from each chapter in support of your answers. There are three types of questions and levels of difficulty, the greater the number of asterisks the greater the question’s difficulty/complexity. 
*Literal

**Interpretive

***Applied

Chapter 1  RAIN, p. 1

*What do you know about the community location/setting? Weather? The natural world surrounding characters? The year? 

*Describe Neftali, whose perspective is central in this novel, from his own point of view using evidence from the chapter. (R.L. 6.6.) Is he conflicted in his image of himself?

*We also are able to view Neftali from other individuals’ point of view. What do we learn about Neftali from other characters’ words or actions? 

*Why is Neftali in bed?  

*Find examples of Neftali daydreaming. Quote/read aloud passages—naming the page number. (RL.6.1.)

**Why is the chapter called “Rain”?
**How might Father justify calling Neftali names and criticizing him? (justice-injustice)

**What role do Neftali’s natural surroundings play in his life and thoughts?

**Is Neftali treated unfairly? In what respects? (justice-injustice) 

**When Neftali says the word “did not get stuck” in his mind, what does he mean? When and why do words get stuck for Neftali? 

**Who is calling his name and posing questions?  How or when do these poetic/magical questions emerge from or contribute to the real life of Neftali? (magical realism)

***Why does Munoz Ryan use onomatopoeia (p. 6-7) in this chapter?

***What do the illustrations contribute to chapter 1? (RL.6.5.)

Reading Response Journal 

***Think back to when you were seven or eight years old. If you had a drawer full of words, what would they be? Share your thoughts with another.

***Look at illustrations by Peter Sis in the first chapter and think about how they reflect/advance the story. Draw an illustration on your own that reflects or advances the story. Share your thoughts and illustration with another.

Justice v. Injustice as Theme (RL.6.2., RL.6.3.)

**What is the Father’s relationship to Neftali?  

**How does the Father’s power and authoritarianism affect Neftali’s childhood? 

***How would you feel if someone treated you the way Father treats Neftali? How does Neftali respond to his Father’s criticism?  (justice-injustice)

***Describe the family conflict(s) evident in this chapter and suggest causes or consequences. (justice-injustice)
Chapter 2  WIND

*Find Spanish words in the novel (e.g. el viento, buena suerte)? What is the meaning of each?  (RL.6.4.)

**Why does Munoz Ryan include Spanish words?

**What does the reader learn from the walk to school about Neftali’s relationship to nature? To his brother? To other people? 

*What objects does Neftali collect? How do they affect him?

**Why is the Chapter called WIND?

**What happens in this chapter to suggest Neftali is a dreamer? 

**Is Father’s relationship to Rodolfo similar to or different from his relationship to Neftali? 

*How does Rodolfo react to his Father’s treatment of him? How does he react to Neftali?

**What words does Father use in this chapter to describe Neftali?  Why? (e.g. absentminded, fanatic, sickly, weak) 

**Why is Rodolfo critical of Neftali? (calls him dimwitted, tells him no wonder no friends)

**What influence do Neftali’s father and brother have on the way he views himself?

***How important is friendship in Neftali’s real life? In his private thoughts?

*In this chapter we see evidence that Munoz Ryan has researched the setting of Chile where the novel takes place.  Cite evidence that you find.

Reading Response Journal

***Describe friends in your life. What qualities do they have? In what ways have they been important in your life?  How are you like or unlike Neftali regarding friendship?

***We hear the geographical highlights of Neftali’s setting.  If you were an author describing your setting, what key highlights of your setting would you describe? Write what you know from experience.  Research to add at least two other important characteristics of your setting. 

***In this novel, “mittens wave goodbye” (personification) and “the sea is like a monster” (simile). Munoz Ryan uses figurative language like this to vividly and powerfully convey Neftali’s imagination and emotions.  Think of an outing memorable to you, and write about it using at least one or two original figures of speech that powerfully convey your imagination and/or emotions.   

Justice v. Injustice as Theme

**How does Rodolfo deal with the injustice he feels when his Father forces him to give up singing? What impact do you think this will have on his life or happiness?

***What are the root causes of conflict in Neftali’s home?

Chapter 3  MUD, p. 41

*Describe the chucao bird.

**In what ways does the chucao bird, and its two sides, become a important or symbolic in this novel? 

*Has Father changed in his relationship to Neftali, as Neftali hoped he would? What evidence of this is there in this chapter?

*How are Neftali and his family members different when his father is not there?

**Is Uncle Orlando like or different from Neftali’s father? How does he try to protect Neftali?

Reading Response Journal

***Do you have any collections? Do you pick up and save objects when you go out to explore, arrive at a new place, or take a hike? What objects do you collect? Why are the objects important to you? What makes objects important to Neftali?

***If you were sitting at the table with Father’s other guests, what might you have said in the conversation about the Mapuche? Do any characters in the novel show regard for and ability to work with diverse others in the community or world? How might a topic like this be discussed in your community?

***If you had a drawer like Neftali’s word drawer, what words would you add?

Justice v. Injustice as Theme

***Orlando advocates for and is an activist for justice to the Mapuche people, an indigenous Chilean tribal group. Orlando is criticized by the shopkeeper and other guests of Father’s for causing trouble. Who is right or wrong? Moral or immoral? Fair or unfair? Why do you think Uncle Orlando shows such regard for these diverse others?  

Chapter 4  FOREST, p. 79

*What happened to Rodolfo in the forest? What is the consequence of this?

**Is Neftali successful in avoiding trouble and winning Father’s approval in the forest? 
Justice v. Injustice as Theme

**Who should choose Neftali’s future? Rodolfo’s? Why?
**Which adult character is like a hatchet and which character is like a scythe?  Explain your thinking.

Chapter 5  TREE, p. 107

**Can Neftali share his thoughts with his father? Why or why not?

*Does Neftali have any strengths? Does Father recognize any strengths?

Justice v. Injustice as Theme

*Do you see examples of “emotional violence” in this novel? 

**Is father fair to Neftali? Does he allow Neftali to have dignity? What results from Father’s treatment of Neftali?

Chapter 6 PINECONE, p. 121

*What did Neftali receive from the unidentified child who called his name and passed something through the hole in the fence? What did Neftali give back?

**Why was this exchange important to Neftali?

**What makes Neftali so shy?

Justice v. Injustice as Theme

**Guillermo bullies, threatens violence to force Neftali to do as he wishes. What is Neftali’s response?  Does he show courage? Does he have any choice?
**Father calls children by blowing a whistle, continues name calling telling Neftali he is a  “brittle twig” and  “Scatterbrain” with an “obsession” with books. Why does Father act this way? Is Neftali being treated fairly? With dignity? 

Chapter 7 RIVER, p. 139

**Why is the meeting between Neftali and the Mapuche boy important to both boys? 

**Why is Neftali worried about the trip to the summer house on the ocean?

**What do you think Uncle Orlando is busy with?

**Find a map of Chile and trace Neftali’s family trip from Temuco to the ocean (passing Carahue, the Imperial Rive, Puerto Saavedra. Across the Araucanian forest, seeing Labranza, Mt. Llaima, Boroa, Ranquilco.

Justice v. Injustice as Theme

**What do we learn through Neftali’s and the Mapuche boy’s desire for friendship?
Chapter 8 OCEAN, p. 157

*How did Neftali’s feeling of joy about going to the ocean for summer change after he got there? Why? 

Justice as Theme

**What kinds of violence occurred in Neftali’s home life as he grew up?

**Is it fair to send children who don’t know how to swim into the ocean to swim? 

*How did Father rationalize this action?

*Should (or could) Mamadre have stopped Father from doing this? Why did she do nothing?

Chapter 9 LAGOON, p. 179

**Would you say that Father’s critical and authoritarian manner with Neftali is effective or ineffective at directing Neftali’s future? 

**What does Neftali learn from Antonio?

Justice v. Injustice as Theme
**What drives Neftali to resist his father’s terrorism? Thinking of both external strength and internal strength, describe Neftali at this point of his growth.

**How does the story of the swans tie in to the novel’s theme of justice v. injustice? 

Chapter 10  LOVE, p. 241

**Why is Neftali reluctant to write love letters for Guillermo?

*Who are Enrique and Maria?

*How does he get the inspiration to write love letters?

** “Who spins the elaborate web that entraps the timid spirit?” How would you answer this question based on the novel?

*How does Blanca know that Neftali has written the letters?

*How do Neftali’s imagined actions differ from his actual actions at the train station when Blanca is moving? 

*Has he conquered his shyness? How do you know?

*How does he give Blanca the stone heart?

**Read the poem “Shyness” and compare the poem’s message to the message about shyness in the novel.

Justice v. Injustice as Theme

*How did Father’s actual response differ from the response Neftali hoped for when he shows father the love poem he wrote?

Chapter 11 PASSION, p. 269

**In what respect does Uncle Orlando assist and inspire Neftali’s talent and direction in life? 

**How does Neftali’s writing affect his relationship to his father?

Justice v. Injustice as Theme

**What is the role of writing in Neftali’s quest for justice? Why does he feel such compassion for the Mapuche?

**What are the root causes of conflict in Neftali’s community? What ways can conflict be resolved?  

**Why did violence occur in Neftali’s community? Could it have been avoided?

**At the meeting of Mapuche people, Neftali felt an “uprising of all the good intentions.”

What did Neftali learn from the Mapuche attending the planning meeting at Uncle Orlando’s newspaper office?

*What happened to the newspaper office?  Who might have caused this?

*What did Neftali learn from Uncle Orlando? Why does he call him “a man covered in righteousness” (p. 309)?

**Does the fire strengthen or defeat Neftali’s resolve not to be silenced? In what respect did his writing reflect “… words born of fire”?

**What prompted Neftali’s hope, even during his moments of despair? 

***In this chapter fear is portrayed as a conceited word that eats away humanity, solidarity, generosity, peace, justice, love. Explain what this figurative language means in Neftali’s life and in the life of his community.
Chapter 12 FIRE, p. 315
***Read the poem “The Father” (p. 364-365).  Draw a parallel between this poem and the character of Father in this chapter and the novel. (RL.6.9.)

*Describe both Father’s and Neftali’s behavior in this chapter.  Is Neftali surrendering to his father? While he is defeated for the moment, what is this experience teaching him?

**How is Neftali’s behavior similar to Uncle Orlando’s behavior when the newspaper office is burned? 

**“Where is the heaven of lost stories?” 

**How and why does Neftali come up with the pen name, Pablo Neruda?

**What do the following words, spoken by Neftali to Laurita, imply about Neftali’s future? “I will follow my father’s path as long as I can.” p. 320

 ***Paraphrase this key passage. Comment on whether and how Neftali withstood his raging father’s attack: “Neftali’s innermost feelings turn to yellow and orange and blue. His thoughts and cares and affections grew singed and curled. The remnants of his soul floated to the sky like gray snowflakes. His despair and fury about injustice flamed upward and disappeared. And there was nothing he could do. The whistle blasted and blasted. Neftali stood defeated, head and shoulders collapsed.” (p. 327)
***Select one or more items below, and write about how Neftali responded to, or changed based on, these parts of his past experience. What did he learn from these memories that contributed to who he became at end of the novel and who Pablo Neruda became later in life?  (RL.6.3.)


his “rain-soaked” childhood, 


the “understory of the great forest,” 


the “tempo of waves,” 


the “plaintive song of a lone harmonica.”

*** Compare and contrast the conflicts that led to the fires at Uncle Orlando’s newspaper and Neftali’s room. 

Justice v. Injustice as Theme

**How is Father’s attack on Neftali’s writing similar to some community members’ attack on Uncle Orlando’s newspaper office? What do each of these events have to do with every person’s human right to freedom of expression?  Is violence the only option?

What does power v. powerlessness have to do with justice v. injustice?

 **What are the causes of Mamadre’s behavior when she responds to the bonfire set by Father without resistance and without protecting Neftali from this crushing loss? What is implied about the role of women when Munoz Ryan writes, “Dutifully Mamadre followed Father” (p. 328). Did she want this bonfire? Did she approve of Father’s raging attack?

**Though Neftali felt he was defeated by the loss of his writing, he later asserts his freedom. What did he go on to do? How did he come by the strength to act?---- 

**After the death of a poet named Rojas who was imprisoned, Neftali questions “How could a government arrest someone for writing what he knew in his heart to be true?” p. 332  Do you think Rojas’ death will prevent Neftali from writing what he knows to be true, or will it have the opposite effect?   

**Neftali asks “Should writers pass along only the beliefs of their government?” 

“were not two views better than one?” p. 332 What do you think the role of writers should be?

**We learn that Neftali felt “urgency to respond, to defend, to fight.” When he tells Laurita that he is not writing against the government, but for “fairness and justice” to “change what is wrong with the world” and to exercise “free speech,” what can we conclude about his future, his courage, his strength? 

During Reading Activity 2

Vocabulary Development

Common Core Standard RL.6.4.

Choose a vocabulary activity from #1-8 below, or your own choice of activity, to help you understand and use the vocabulary words listed by chapter in The Dreamer. The page on which the word appears is in parentheses after the vocabulary word.

Activity choices

1. Copy the sentence in which the word is used. 

2. Write out what you think the word means based on its context in the sentence.

3. Look the word up in the dictionary and write its definition.

4. Use the word in an original sentence describing the novel or your own experience.

5. Draw a picture reflecting the meaning of the word and share with your group.

6. Select several words to act out in your group. Let others guess the word.

7. Use at least five of the vocabulary words in a summary of the chapter.

8. Create a concrete poem that portrays the word’s definition by the way it is written.

	“Rain” p. 1

haphazard (15)

makeshift (15)

mystical (16)

“Wind” p. 25

confrontation (27)

disruption (25)

fanatic (31)

authority (32)

protruding (34)

ridicule (36)

imploring (37)

“Mud” p. 41

indigenous  (49)

elation (59)

jovial (65)

“Forest” p. 79

girth (86)

gargantuan (86)

canopy (95)

luminescent (97)

“Tree” p. 107

bulbous  (108)

iridescent (108)

“Pinecone” p. 121

obsession (122)

remnants (125)


	“Pinecone” continued

loitered (125)

devoted (134)

overzealous (135)

“River” p. 139

disembark (152)

“Ocean” p. 157

repetitive (162)

“Lagoon” p.179

stubbornness (180) 

torturous (180)

dutiful (180)

hysterical (173)

“Love” p. 241

momentum (253)

reluctantly (253)

quince (257)

pummel (254)

shrivel (256)

congregated (263)

“Passion” p. 269

clammy (272)

opportune (276)

stipulation (275)

disputable (282)

expectancy (282)

perseverance (282)

rapt (283)
	“Passion” continued

conviction (283)

premise (284)

resolve (284)

somber (284)

discarded (284)

grimaced (286)

dismissive (286)

protest (297) 

preoccupied (292)

furrowed (293)

vigilant (295)

distinguish (295)

developer (295)

humble (296)

hurtled (302)

bewildered (302)

“Fire” p. 315

free speech (318)

presumption (318)

ransacked 321

tolerated (323)

lenience (323)

humiliation (323)

bloated (324)

frenzy (324)

disheveled (325)

abscond (325)

salvage (326)

treasonous (332)

dilemma (333)

pen name (337)

metamorphosis (337)


AFTER READING ACTIVITIES

After reading activities are intended to assist students in linking reading to writing and speaking, synthesizing students’ understanding of the novel, strengthening their insights about the diverse people and problems of the world, and promoting their self-understanding.

After Reading Activity 1

Open Ended Seminar

Common Core Standards

R.L.6.3., R.L.6.4, R.L.6.6, S.L.6.1.

To the teacher: This activity promotes students’ thinking about mystical questions posed by a voice that identifies itself saying “I am poetry.”  It can be used after reading the novel when students have the broadest scope of understanding and can best contemplate connections between the questions and the novel, or the questions and their own lives.

Explain to students that this activity is structured to draw out multiple perspectives and connections and to promote listening and speaking.  It is a “brainstorming” activity in which whatever connections students make can be shared, whether responses are based on the novel or their own experience. The ground rule of the activity--Everyone participating should listen and respond with respect, even when there are differences of opinion. 

Have students sit in two concentric circles of equal size. The teacher stands outside the circle and projects a question from The Dreamer. In the inner circle students are allowed to speak (during the first half of class) and outer circle will listen. Using a small beanbag or ball students in the inner circle throw the bean bag/ball to designate another person in the inner circle who can speak. No one can speak without it, and everyone else listens to the person with the bean bag/ball.  If a person has nothing to say, he or she can toss the ball/ bean bag to someone else. 

Explain to students that the student with the bean bag/ball will respond to a ‘poetic’ question from The Dreamer that the teacher reads or projects, or will respond to previous comments made by other students.  Halfway through the activity, the outer circle students trade seats with inner circle students, so everyone has opportunity to speak.  

Position a ‘hot seat’ in the center of the inner circle before the activity begins. Explain to students that if, at any time, someone from the outer circle (a listener) wants to speak, that individual must move to the “hot seat.” The bean bag or ball will be thrown to that person. The student in the hot seat has first priority to speak and be listened to.  Students in the inner circle can respond to the ideas of person in the hot seat. When no one takes the hot seat, only students from the inner circle can respond to questions once ball or bean bag is thrown to them. If a projected question stops generating any response, the teacher moves the open-ended seminar to the next quotation.

The questions in The Dreamer are listed on the graphic organizer that follows. These can be projected one by one by the teacher during the open-ended seminar. If students have a handout of the organizer, they can use the second column to make notes or comments.

	Open-Ended Seminar (R.L.6.3., R.L.6.4, R.L.6.6, S.L.6.1.):  

“I am poetry…I ask the questions for which all answers exist.” 

Poetry seems to call Neftali, reappearing at different points in the novel…with these questions.

	The Questions
	EITHER

Respond as you wish

OR

Comment on figurative or connotative meaning OR 
Tell how the question informs, consoles, or reflects Neftali.

	“Neftali? Who spoons the water from the cloud to the snowcap to the river and feeds it to the hungry ocean?” p. 9
	

	“Neftali? To which mystical land does an unfinished staircase lead?” p.  17
	

	“What does the wind give? What does the wind take away? Where is the storehouse of lost and found?” p. 39
	

	“What is the color of a minute? A month? A year?” p.74
	

	“ Which is sharper? The hatchet that cuts down dreams? Or the scythe that clears a path for another?  pp. 92-93
	

	“What lies beneath the bravado of a black and shiny armor?” pp. 102-103
	

	“What wisdom does the eagle whisper to those who are learning to fly?” p. 118
	

	“What grows in the dark soil of disappointment?” p. 133
	

	“In the largest of worlds what adventures await the smallest of ships?” p. 151
	

	“From what are the walls of a sanctuary built? And those of a prison?” p. 193
	

	“Where will the waves take the debris abandoned in the freckled sand?” p. 236-237
	

	“Who spins the elaborate web that entraps the timid spirit?” pp. 266-267
	

	“Is fire born of words? Or are words born of fire?” pp. 310-311
	

	“Where is the heaven of lost stories?” pp. 330-331 
	

	“Does a metamorphosis begin from the outside in? Or from the inside out? p. 337
	


After Reading Activity 2

Creative Writing 

Common Core Standard W.6.3

Directions for the student: In the chapter called “Passion” Munoz Ryan highlights the sound of rain by writing about its “plip plop bloop” (p. 269).  In the chapter called “Fire” she highlights the “slap slap slap” (p. 324) of Neftali’s notebooks as Father throws them out the window. These onomatopoeic elements of fiction both highlight what’s important and intensify the reader’s sense of participating in the event.

Step 1: Think about the natural or human-made sounds in your environment.  Using pen or a graphics program on computer, portray one or more of these sounds through letters and words printed across a page or two, as Munoz Ryan does in The Dreamer. Aim to engage the reader—so that he or she imagines the ‘sound event’ you are describing. For group sharing, identify in writing what the sound portrays on the back of your “onomatopoeia project”. (W.6.3)
Step 2 (option): Build upon this project by writing a narrative that incorporates this sound. Describing an important setting or event you remember from your past. Write descriptive details so that a reader can sense the setting or get a clear, full impression. If setting is your focus, research the setting so that you can add authentic details that can help this moment come alive for the reader (W.6.3.)

After Reading Activity 3:

One-on-One Cross Age Mentoring

Common Core Standards SL.6.1, W.6.4
Option A (SL.6.1.)

Directions for the student: Select an excerpt from The Dreamer with “big ideas” central to the novel that would be meaningful in and of itself to a younger student. Perhaps select an excerpt based on the theme of justice v. injustice, or another theme of great interest to you. Prepare a ‘lesson plan’ for your session with a younger student including a rationale clarifying why you chose this excerpt and what you hope to teach from it. Prepare comments or questions to engage the younger student in the narrative and allow them to relate the excerpt to his or her own life or experience. 

When you meet with the younger student: Read the excerpt aloud. Aim to use expression as you read, and when you comment on the reading, aim to state your ideas clearly so that a younger student will understand. Listen carefully to what the younger student says. Build on his or her ideas in your collaborative discussion.  Afterwards, write a reflection about what you “took away” from this session, and what you hope the younger student “took away.” Submit both your lesson plan and your reflection to the teacher. Discuss the experience with the whole class.

Option B  (W.6.4.)

Write a mini-memoir about an experience in your own life when you stood up (or didn’t) for your convictions or when an adult served who was an important role model for you stood up for his or her convictions.  Use descriptive details. Establish a setting or context. Use narrative techniques like dialogue to develop events or characters. 

Share that mini-memoir with a younger student. Allow them to ask you questions about the experience and how you composed your memoir. Have the student think of a time when he or she, or someone close to them, stood up for their convictions, or did not. Assist the younger student in planning and/or writing a mini-memoir based on his or her own actions or on the actions of.  Assist in publishing the story using word processing.

After Reading Activity 4

Writing an ESSAY 

Common Core Standards W.6.1, W.6.4, W.6.5, W.6.6

Morality has to do with choosing between good and evil, and helping others.  It stems from a basic belief in all people’s human rights. Moral behavior can promote fairness and peace in the family, community, and world. Many individuals have modeled moral behavior in a global sense, yet, sadly, some people act without regard for morality or the common good.

Since the time of Greek philosophers like Plato, people have realized that if we are to live together in a civil society, we must be able to put trust into others every day. Injustice and violence destroy trust. In the best of all worlds, according to a philosopher named Emmanuel Kant, each individual should choose a path of action only after pondering whether the consequences would be positive if everyone else in the world chose that path of action. (What if everyone tried to kill their child’s interest in writing as Father did? What if everyone burned a building if they thought people who disagreed with them were going to meet there?) If the consequence of each person’s actions promotes the common good, that is likely a moral choice that would promote peace.

Directions to the Student: In this activity you have the opportunity to write an essay of up to two pages. Select a character in The Dreamer who is either an example or a non-example of strong moral character—someone who takes action for fairness, justice and the common good. Introduce your position. Support your choice with clear reasons and relevant evidence from the novel. Describe what you have learned from this character about morality, fairness, human rights, and the potential for peace in the world. Tell how this character’s example has affected your thinking or may affect your future choices. Write a conclusion summing up what you intended your essay to prove. 

When you have your first draft, work with a partner who offers peer review, then revise and rewrite your essay in keeping with usable suggestions your partner makes. (Review can consider questions like:  Are the reasons I chose this character as example/non-example of morality clear?  Is the evidence relevant? Is my reasoning strong? Did I relate what I learned from the character to my own life?)  (W.6.5.) After re-writing, use keyboarding to produce, publish, and share your writing with a larger group, or with the whole class, as well as with your teacher.  (W.6.6.)

After Reading Activity 5:

Writing As Authentic Task

Common Core Standards W.6.4, W.6.9, RL.6.1 
The Dreamer leads us to learn more about respect for human rights in Neftali’s community. This activity explores whether and how all people’s human rights were respected or disrespected in Neftali’s community. You will play the role of an international observer coming to Temuco on behalf of the United Nations to assess human rights violations that have been reported. You will study certain articles of the United Nations’ Universal Declaration of Human Rights and re-read Chapter 11—“Passion” as a transcript of reported human rights violations, submitted to the U.N. by an anonymous Chilean newspaper man.

The United Nations composed and published the Universal Declaration of Human Rights.  to be used internationally as “a common standard of achievement for all peoples and all nations.” It reflects the United Nations shared belief that “the inherent dignity and the equal and inalienable rights of all members of the human family are the foundation of freedom, justice, and peace in the world.” (as cited in Diaz, Massialas, & Xanthopoulos, 1999, pp. 134-136)

Articles of the declaration relevant to the conflict in Temuco include:

“All human beings are born free and equal in dignity and rights. They are endowed with reason and conscience and should act towards one another in a spirit of brotherhood.” Article 1

“Everyone has the right to life, liberty and the security of person.” Article 3

“No one shall be subjected to torture or to cruel, inhuman or degrading treatment or punishment.” Article 5

“No one shall be arbitrarily deprived of his property.” Article 17

“Everyone has the right to freedom of thought, conscience and religion…” Article 18

 “Everyone has the right to freedom of peaceful assembly and association.” Article 20

As a representative of the United Nations, your job is to draw evidenc from sources to support your analysis and reflection. Give attention in your report to the ways people’s actions in Temuco, as portrayed in Chapter 11, violate articles in the Universal Declaration of Human Rights. Cite textual evidence to support your analysis. After reviewing evidence in Chapter 11, make judgments about who is treating others justly and who is not;  who is being treated justly and who is not—in keeping with specific articles in the United Nations’ declaration. You may also state your insights about the causes for various just or unjust actions. 

In addition to identifying human rights violations, you are also to make commendations by noting individual who are promoting respect for human rights, rather than disrespect.

You are to leave Temuco residents and the Mapuche people with ideas for what they can do to respect all people’s human dignity and rights. In your report you may address what you learned from Neftali about the danger that fear can “eat away humanity, solidarity, generosity, peace, justice, and love” (p. 300), or what you learned from Uncle Orlando when he says, “…it is far more difficult when the time comes to actually speak out. One moment people are strong. The next, they are weak. And it is not only their fault” (298). 

What words to the Mapuche may encourage them to continue their quest for justice? What words to the ‘developers’ may encourage them to pursue a more just approach regarding land rights. Your report can be 2-3 pages, typed using word processing. It should be clear, coherent, and appropriate to the task and audience.
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